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Sex, Relationship, and Health Education (SRE) Policy  

Intent 

1. Mission Statement and Motto 
Our mission statement is to have a happy, safe school that is ambitious for all our learners and 
staff, enabling them to succeed through high-quality teaching that supports an engaging, 
diverse, broad and balanced curriculum.  
 
This is embodied in our school motto – Aim High, Fly High. 

2. Aims for our RSHE curriculum 
To encourage children to: 

• Develop the confidence to talk, listen and think about feelings and relationships  
• Make and maintain friendships  
• Understand the importance of respect, responsibility, love and care in relationships  
• Understand and respect different types of families  
• Develop positive attitudes about growing up  
• Explore their own and other people’s attitudes and values  
• Challenge and prevent discrimination based on sexual orientation and gender  
• Prevent sexist, sexual, homophobic and transphobic language and bullying  
• Challenge gender stereotypes and inequality and promote equality and respect in 

relationships  
• Know the correct biological names for the parts of the body  
• Know and understand about emotional, social and physical changes at puberty  
• Know and understand about reproduction  
• Discuss their concerns and correct misunderstanding(s) they may have gained from the 

media and peers  
• Keep safe online and offline  
• Know where and how to seek information and advice when they need help  

3. Our rationale for the way we deliver RSE 
Effective Relationships & Sex Education can make a significant contribution to the development 
of the personal skills needed by pupils if they are to establish and maintain positive, healthy 
relationships. It also enables young people to make responsible and informed decisions about 
their health and well-being. At Robins Lane we use the Jigsaw Scheme of Work for PSHE, which 
is accredited by the PSHE Association. We have selected this scheme as we feel it fulfils the needs 
of our pupils as well as meeting our obligations to provide statutory Relationships and Health 
Education. The content of this policy, as well as our PSHE curriculum, has been developed in 
relation to the needs of our pupils and in consultation with school staff and Governors. As is 
required by the new statutory guidance, parents have also been consulted on the relevant 
content within the policy. We believe that this process ensures that the curriculum we provide for 
our pupils is reflective of the requirements placed upon us and of the needs of our school 
community. 
 

Robins Lane Primary School:  



 

We have a clear long-term plan and progression document which enables us that children are 
taught age appropriate knowledge and skills which support to develop them spiritually, morally, 
socially and culturally. 
 
This policy sets out our school’s approach to statutory Relationships Education and non-statutory 
Sex Education.  
 
We have based our school's relationships and sex education policy on the statutory guidance 
document “Relationships and Sex Education (RSE) and Health Education” (DfE, 2019) and the 
PSHE Association’s supplementary guidance “Writing your school’s relationships and sex 
education (RSE) policy” (PSHE Association, September 2018). 
 
Department for Education guidance states that from September 2020, all primary schools must 
teach Relationships and Health Education. The teaching of Sex Education in primary schools 
remains non-statutory, with the exception of the elements of sex education contained in the 
science national curriculum including the main external body parts, the human life cycle 
(including puberty) and reproduction in some plants and animals. Other related topics that fall 
within the statutory requirements for Health Education, such as puberty and menstrual 
wellbeing, will be included within 
PSHE education lessons.  
 
Within the statutory guidance document for RSE and Health Education, the DfE also encourages 
schools to deliver age-appropriate sex education if they feel their pupils need this information:  
 
“It will be for primary schools to determine whether they need to cover any additional content on 
sex education to meet the needs of their pupils. Many primary schools already choose to teach 
some aspects of sex education and will continue to do so, although it is not a requirement…..” 
 
“It is important that the transition phase before moving to secondary school supports pupils’ 
ongoing emotional and physical development effectively. The Department continues to 
recommend therefore that all primary schools should have a sex education programme tailored 
to the age and the physical and emotional maturity of the pupils. It should ensure that both 
boys and girls are prepared for the changes that adolescence brings and – drawing on 
knowledge of the human life cycle set out in the 
national curriculum for science - how a baby is conceived and born” 
 
Within this policy, as in the DfE guidance, Relationships Education is defined as teaching about 
the fundamental building blocks and characteristics of positive relationships, with particular 
reference to friendships, family relationships, and relationships with other children and with 
adults. Our definition of Relationships Education includes all of those elements defined within 
this statutory topic – these are detailed below in the ‘RSE Curriculum’ section. 
 
Sex Education is defined as teaching children how human reproduction occurs, including how a 
baby is conceived. This draws on knowledge of the human life cycle set out in the national 
curriculum for science. For the purposes of this policy, we specifically identify any non-statutory 
Sex Education that falls outside of Science and those related elements (the physical changes 
associated with puberty) within statutory Health Education. 



 

4. The Statutory RSE Curriculum  
As part of our PSHE/Relationships Education programme of study, children will be taught what a 
relationship is; the different types of relationships they might have e.g. with family members, 
friends, and other adults; the importance of healthy and secure relationships to wellbeing; what 
constitutes a healthy relationship, in person and online; how to set and observe appropriate 
boundaries in relationships; how to recognise when a situation is unsafe; strategies for dealing 
with situations that they find uncomfortable or that are unsafe; and sources of help and advice. 
 
A summary of the key objectives of the statutory Relationships Education curriculum is set out 
below.  
 
Families and people who care for me 
Children should know: 

• that families are important for children growing up because they can give love, security 
and stability. 

• the characteristics of healthy family life, commitment to each other, including in times of 
difficulty, protection and care for children and other family members, the importance of 
spending time together and sharing each other’s lives. 

• that others’ families, either in school or in the wider world, sometimes look different from 
their family, but that they should respect those differences and know that other children’s 
families are also characterised by love and care. 

• that stable, caring relationships, which may be of different types, are at the heart of happy 
families, and are important for children’s security as they grow up. 

• that marriage represents a formal and legally recognised commitment of two people to 
each other which is intended to be lifelong. 

• how to recognise if family relationships are making them feel unhappy or unsafe, and how 
to seek help or advice from others if needed. 

 
Caring friendships 
Pupils should know: 

• how important friendships are in making us feel happy and secure, and how people 
choose and make friends. 

• the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, 
loyalty, kindness, generosity, trust, sharing interests and experiences and support with 
problems and difficulties. 

• that healthy friendships are positive and welcoming towards others, and do not make 
others feel lonely or excluded. 

• that most friendships have ups and downs, and that these can often be worked through so 
that the friendship is repaired or even strengthened, and that resorting to violence is never 
right. 

• how to recognise who to trust and who not to trust, how to judge when a friendship is 
making them feel unhappy or uncomfortable, managing conflict, how to manage these 
situations and how to seek help or advice from others, if needed. 

 
 
Respectful relationships 
Pupils should know: 

• the importance of respecting others, even when they are very different from them (for 
example, physically, in character, personality or backgrounds), or make different choices or 
have different preferences or beliefs. 



 

• practical steps they can take in a range of different contexts to improve or support 
respectful relationships. 

• the conventions of courtesy and manners. 
• the importance of self-respect and how this links to their own happiness. 
• that in school and in wider society they can expect to be treated with respect by others, 

and that in turn they should show due respect to others, including those in positions of 
authority. 

• about different types of bullying (including cyberbullying), the impact of bullying, 
responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help. 

• what a stereotype is, and how stereotypes can be unfair, negative or destructive. 
• the importance of permission-seeking and giving in relationships with friends, peers and 

adults. 
 
Online relationships 
Pupils should know: 

• that people sometimes behave differently online, including by pretending to be someone 
they are not. 

• that the same principles apply to online relationships as to face-to-face relationships, 
including the importance of respect for others online including when we are anonymous. 

• the rules and principles for keeping safe online, how to recognise risks, harmful content 
and contact, and how to report them. 

• how to critically consider their online friendships and sources of information including 
awareness of the risks associated with people they have never met. 

• how information and data is shared and used online. 
 
Being safe 
Pupils should know: 

• what sorts of boundaries are appropriate in friendships with peers and others (including in 
a digital context). 

• about the concept of privacy and the implications of it for both children and adults; 
including that it is not always right to keep secrets if they relate to being safe. 

• that each person’s body belongs to them, and the differences between appropriate and 
inappropriate or unsafe physical, and other, contact. 

• how to respond safely and appropriately to adults they may encounter (in all contexts, 
including online) whom they do not know. 

• how to recognise and report feelings of being unsafe or feeling bad about any adult. 
• how to ask for advice or help for themselves or others, and to keep trying until they are 

heard. 
• how to report concerns or abuse, and the vocabulary and confidence needed to do so. 
• where to get advice e.g. family, school and/or other sources. 

 
Appendix 1 details how our curriculum meets these key objectives. 

4. Non-Statutory Sex Education 
 
As part of statutory Health Education, children are taught in an age appropriate way about 
puberty and the associated physical and emotional changes from Year 3 onwards. As part of the 
science curriculum, children learn in Year 5 about how reproduction occurs in some plants and 
animals. The DfE guidance 2019 also recommends that all primary schools have a sex education 



 

programme tailored to the age and the physical and emotional maturity of pupils, and this 
should include how a baby is conceived and born. Although sex education is not compulsory in 
primary schools, we believe children should understand the facts about human reproduction 
before they leave primary school. We therefore provide some non-statutory sex education, 
covering how human reproduction and conception occurs. This is included in the “Changing Me” 
unit in the summer term.   
Children are taught: 
 

• that for a baby to begin to grow, part comes from a mother and part comes from a father; 
that in most animals including humans the baby grows inside the mother (Year 3); 

• that for a baby to be made, a sperm from the father and an egg from the mother must 
meet;  that this can happen when a grown-up man and woman share an especially close 
and loving embrace that is a loving and very private part of a grown-up relationship (no 
detail on what this involves). (Year 4); 

• that when a sperm and egg meet, this is called conception; that conception usually occurs 
as a result of sexual intercourse, and what sexual intercourse means (Year 5); 

• how a baby develops in the womb and how babies are born (Year 6). 
 
In each year group, lessons will recap on the content of previous years as a reminder and to allow 
for children to “catch up” if they were not present for the previous year’s lessons. 
 
We recognise that children in younger year groups may ask questions that cannot be answered 
without reference to content from older year groups. Should this occur, we will respond by telling 
them that they will learn about that when they are older. Please see the relevant section within 
this policy for further information on how teachers manage difficult questions in RSE. 
 
We believe that teaching this additional content to pupils will ensure that they are better 
prepared for transition to secondary school and support their personal and social development as 
the grow into young adults.   
 
As is legally prescribed, parents have a right to withdraw their children from these additional non-
statutory sex education lessons – please see the relevant section within this policy in regard to 
this process. 

5 Wider opportunities to enhance RSE learning 
PSHE, is further supported across the curriculum, by the use of our assemblies. This is reflected 
within the assembly timetable where learners each week have a: SMSC whole school assembly, 
class assembly which promotes British Values through the use of Picture First News, a music 
assembly and a phase celebration assembly. Within the celebration assemblies, we celebrate 
children who have demonstrated the PSHE value of the week within school, we celebrate 
children who have demonstrated the school values and achievements outside of school.  

Implementation 

7. Subject organisation and planning 

Subject organisation 
 



 

All PSHE, encompassing RSE, lessons are taught by the class teacher.  

Planning 
 
At Robins Lane we use the Jigsaw scheme of work which brings together PSHE Education, 
emotional literacy, social skills and spiritual development in a comprehensive scheme of learning. 
All lessons are age appropriate and reflect the maturity and understanding required for each year 
group.  
 
The grid below shows specific RSE content for each year group:  
Age  
4-5  Family life; making friends; falling out and making up; being a good friend; dealing with 

bullying; growing up -how have I changed from baby to now; bodies (NOT including 
names of sexual parts); respecting my body and looking after it e.g. personal hygiene. 
 

5-6 Recognising bullying and how to deal with it; celebrating differences between people; 
making new friends; belonging to a family; being a good friend; physical contact 
preferences; people who help us; qualities as a friend and person; celebrating people who 
are special to me; life cycles – animal and human; changes in me; changes since being a 
baby; differences between female and male bodies (correct terminology: penis, vagina, 
testicles, vulva); respecting my body and understand which parts are private. 
 

6-7 Assumptions and stereotypes about gender; understanding bullying; standing up for self 
and others; making new friends; gender diversity; celebrating difference and remaining 
friends; learning with others; group co-operation; different types of family; physical 
contact boundaries; friendship and conflict; secrets (including those that might worry 
us);trust and appreciation; expressing appreciation for special relationships; life cycles in 
nature; growing from young to old; increasing independence; differences in female and 
male bodies (correct terminology); assertiveness; appreciate that some parts of my body 
are private. 
 

7-8 Seeing things from others’ perspectives; Families and their differences; family conflict 
and how to manage it (child-centred); witnessing bullying and how to solve it; 
homophobic bullying; recognising how words can be hurtful; giving and receiving 
compliments; respect for myself and others; healthy and safe choices; family roles and 
responsibilities; friendship and negotiation; keeping safe online and who to go to for help; 
being aware of how my choices affect 
Others; awareness of how other children have different lives; expressing appreciation for 
family and friends; how babies grow; understanding a baby’s needs; outside body 
changes at puberty; inside body changes at puberty; family stereotypes. 
 

8-9 Challenging assumptions; judging by appearance; accepting self and others; 
understanding influences; understanding bullying including the role of the bystander; 
problem-solving in relationships; identifying how special and unique everyone is; first 
impressions; working in a group; celebrating contributions of others; healthier 
friendships; group dynamics; assertiveness; peer pressure; celebrating inner strength; 
jealousy; love and loss; memories of loved ones; getting on and falling out; girlfriends and 
boyfriends; showing appreciation to people and animals; being unique; having a baby 
(simple explanation of conception); girls and puberty; boys and puberty; confidence in 
change; accepting change. 
 



 

9-10 Cultural differences and how they can cause conflict; racism; rumours and name-calling; 
types of bullying; enjoying and respecting other cultures; body image; self-recognition 
and self-worth; building self-esteem; safer online communities; rights and responsibilities 
online; online gaming and gambling; reducing screen time; dangers of online grooming; 
SMARRT internet safety rules; Self and body image; influence of online and media on 
body image; puberty for girls; puberty for boys; conception (including IVF); growing 
responsibility; coping with change. 
 
 

10-
11 

Children’s universal rights; feeling welcome and valued; choices, consequences and 
rewards; group dynamics; democracy, having a voice; anti-social behaviour; role-
modelling; perceptions of normality; understanding disability; understanding what 
transgender means; power struggles; understanding bullying; inclusion/exclusion; 
difference as conflict; difference as celebration; empathy; exploitation, including ‘county-
lines’ and gang culture; love and loss; managing feelings; power and control; 
assertiveness; technology safety; responsibility with technology 
use; self-image, body image; puberty and feelings; conception to birth; reflections about 
change; physical attraction; respect and consent; boyfriends/girlfriends; sexting. 

 

Resources  
Each class has a jigsaw puzzle piece character which is used to support the delivery of lessons. 
They also have a jigsaw chime which is used to support the delivery of the ‘calm me’ mindfulness 
aspect of the lessons. Within the unit of work, recommendations for teachers to use appropriate 
story books, videos, and pictures are highlighted. Teachers use these at their discretion and based 
on the needs of their cohort.  
 
A range of teaching and learning strategies is used within the teaching of RSE within the PSHE 
curriculum: 
 

• On the whole, pupils are taught in mixed groups to ensure that boys and girls learn the 
same information. However, sometimes it is useful in Years 5 and 6 to include time 
when single sex groups can discuss issues with a teacher of the same gender.  

• The class teacher will set a group agreement or ground rules with pupils to ensure that 
an atmosphere is created where pupils feel able to ask questions, discuss concerns, and 
talk about feelings and relationships.  

• Teachers will answer questions honestly and sensitively, appropriate to the age and 
maturity of the pupils. Some questions may not be answered immediately if the 
teacher feels they need to consult with Head teacher and some questions may be more 
appropriately answered on a one to one basis rather than with the whole class.  

• Teaching about different families is part of RSE and we aim to reflect the broad range of 
experiences amongst pupils and to ensure all pupils feel their family is valued, such as 
single parent families; recently divorced parents; parents who are married; parents who 
are not married, lesbian, gay or bisexual parents; children living between two homes or 
in foster homes or residential homes, and living with relations other than biological 
parents. We will emphasise the importance of strong and supportive relationships for 
family life and bringing up children. 



 

8. Staff development and expertise 
Staff receive regular training and support through planning support and continued CPD.  

9. Development of vocabulary in SRE  
We expose learners to correct vocabulary and terminology to support learners to be able to keep 
themselves safe. This is reflected within the PSHE vocabulary document. 

10. Development of knowledge and understanding 
Our curriculum has been designed to support learners to develop the necessary knowledge and 
understanding at an age appropriate level to keep themselves safe and to make healthy choices. 

11. Cross-curricular literacy opportunities  
Where appropriate, teachers will use cross curricula literacy opportunities within their teaching of 
SRE.  

12. The use of ICT/Computing  
The PHSE curriculum covers aspects of e-safety and support learners to make safe choices online. 
Where appropriate and at the discretion of the class teacher, where they are able to, they will 
make use of ICT/computing within lessons.  

13. Parental involvement  
We recognise that parents and carers are the primary providers of RSE for their children. Our RSE 
curriculum is designed to support and complement this. We aim to build a positive and 
supportive relationship with parents and carers through mutual understanding, trust and co-
operation. 
 
In promoting this we will: 

• Inform parents about the school’s RSE policy and practice; 
• Provide opportunities to view videos, lesson plans and resources used in the RSE 

programme; 
• Answer any questions that parents may have about RSE for their child; 
• Take seriously any issues or concerns that parents raise. 
•  

We believe that all the content within our school’s PSHE curriculum, including RSE, is of the 
utmost importance and relevance to all pupils. However, parents have the legal right to request 
that their child be withdrawn from some or all non-statutory sex education other than that which 
is part of the National Curriculum for Science. 
Please note there is no parental right of withdrawal from Relationships Education or Health 
Education content within the school curriculum, or from any statutory sex education that forms 
part of the National Curriculum for Science.  
 
These are statutory requirements which the DfE mandates schools to teach. 
 
We will inform parents of the right to withdraw during our RSE parent meetings in advance of 
non-statutory sex education lessons being taught. Parents and carers who wish to exercise their 



 

right to withdraw their child from non-statutory sex education should talk with the class teacher, 
the PSHE leader or the head teacher who will explore any concerns and discuss resources being 
used. 
If parents still wish to withdraw their child from non-statutory sex education lessons, this request 
will be recorded, and suitable alternative arrangements made for pupils during relevant lessons.  

14. Girl’s understanding of sanitary products and disposal in school  
As part of lessons on puberty girls will be made aware of the procedures in place for accessing 
and the safe disposal of sanitary products. The school is aware that period poverty can be an issue 
for some pupils and will to the best of its ability ensure that girls have access to appropriate 
sanitary products during school time. 

15.Health Education including substance education, mental health education and safety 
education 
Effective Health Education can make a significant contribution to the development of the 
personal skills needed by pupils as they grow up.  It also enables young people to make 
responsible and informed decisions about their own and others’ health and well-being. 

16. Safeguarding 
 
At Robins Lane all teachers are aware of the need to follow, safeguarding procedures at all times. 
Sometimes it is clear that certain children may need time to talk one-to-one after the circle 
closes. If disclosures occur, the Robins Lane safeguarding disclosure and confidentiality policy is 
followed.  

17. Answering Difficult Questions 
Staff members are aware that views around RSHE-related issues are varied.  However, while 
personal views are respected, all RSHE issues are taught without bias using Jigsaw.  
 
Topics are presented using a variety of views and beliefs so that pupils are able to form their own, 
informed opinions but also respect that others have the right to a different opinion.  
 
Both formal and informal RSHE arising from pupils’ questions are answered according to the age 
and maturity of the pupil(s) concerned.  
 
Questions do not have to be answered directly, and can be addressed individually later.  The 
school believes that individual teachers must use their skill and discretion in this area and refer to 
the Child Protection Coordinator if they are concerned.  
 
Our school believes that RSHE should meet the needs of all pupils, answer appropriate questions 
and offer support. In Jigsaw Pieces (lessons) that cover RSE provision, this should be regardless of 
their developing sexuality and be able to deal honestly and sensitively with sexual orientation and 
gender diversity, answer appropriate questions and offer support. LGBT+ bullying is dealt with 
strongly yet sensitively.  The school liaises with parents/carers on this issue to reassure them of 
the content and context. 



 

18. Teaching Sensitive and Controversial Issues 
Sensitive and controversial issues are certain to arise in learning from real-life experience. 
Teachers will be prepared to handle personal issues arising from the work, to deal sensitively with, 
and to follow up appropriately, disclosures made in a group or individual setting.  Issues that we 
address that are likely to be sensitive and controversial because they have a political, social or 
personal impact or deal with values and beliefs include: family lifestyles and values, physical and 
medical issues, financial issues, bullying and bereavement. 
 
Teachers will take all reasonable, practical steps to ensure that, where political or controversial 
issues are brought to pupils’ attention, they are offered a balanced presentation of opposing 
views. Teachers will adopt strategies that seek to avoid bias on their part and will teach pupils 
how to recognise bias and evaluate evidence. Teachers will seek to establish a classroom climate 
in which all pupils are free from any fear of expressing reasonable points of view that contradict 
those held either by their class teachers or their peers.  

19. Inclusion 
We aim to provide for all children so that they achieve their potential in PSHE regardless of 
gender, ethnicity or home background. In the main, inclusive practices outlined in the Inclusion, 
SEN and Pupil Premium policies are adhered to in PSHE. Briefly, those in need of support are 
formally identified during pupil progress meetings which are held at least termly but may also be 
informally identified by the class teacher prior to that. As a result, teachers will arrange to meet 
with the parents and/or the SENCo and/or other senior leaders. 
 

Intervention programmes 
Children with an identified need, and in conjunction with the class teacher and SENCo. Will take 
part in social skills intervention programmes as appropriate.  

Impact 

20. Assessment  

Marking and feedback 
In the main, work will be assessed in-line with the school’s Assessment Policy. However, in PSHE 
has the following key differences in expectation/approach: 

• Learners will  have the opportunity to reflect on their learning within each lesson.  
 

Summative assessment use 
In the main, work will be assessed in-line with the school’s Assessment Policy. However, in PSHE 
has the following key differences in expectation/approach: 

• Staff will assess at the end of each unit, using the progression map.  
  

21. Role of the Subject Leader and monitoring arrangements 
The Subject Leader is responsible for improving the standards of teaching and learning in PSHE 
through: 

• Monitoring and evaluating standards of PSHE 



 

o teaching and learning (including lesson observations, learning walk and work 
scrutiny); 

o pupil progress; 
o provision of PSHE (including Intervention and Support programmes, in 

collaboration with the SENCo); 
o learning environments;  
o the deployment and provision of support staff (in collaboration with the SENCo and 

senior leaders); 
• Taking the lead in policy development; 
• Auditing and supporting colleagues in their CPD; 
• Auditing, purchasing and organising resources; 
• Keeping up to date with recent developments in PSHE.  

 

22. Conclusion 
This policy also needs to be in-line with other school polices and therefore should be read in 
conjunction with the following school policies: 

• Teaching and Learning Policy  
• Assessment Policy 
• Special Educational Needs Policy 
• Inclusion/Equal Opportunities Policy 
• Pupil Premium Policy 
• Health and Safety Policy  

23. Appendices 
1. Appendix 1- How our curriculum meets Relationships Education in Primary schools – DfE 
Guidance 2019 and Physical health and mental well-being education in Primary schools – DfE 
Guidance.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 
 
 
 
 
 



 
Appendix 1. 
 Relationships Education in Primary schools – DfE Guidance 2019 
The focus in primary school should be on teaching the fundamental building blocks and characteristics of 
positive relationships, with particular reference to friendships, family relationships, and relationships with other 
children and with adults.  
 
The guidance states that, by the end of primary school:  
 Pupils should know… Our Curriculum  
Families and 
people who 
care for me  
 

• R1 that families are important for children growing up because they 
can give love, security and stability. 

• R2 the characteristics of healthy family life, commitment to each 
other, including in times of difficulty, protection and care for children 
and other family members, the importance of spending time together 
and sharing each other’s lives. 

• R3 that others’ families, either in school or in the wider world, 
sometimes look different from their family, but that they should 
respect those differences and know that other children’s families are 
also characterised by love and care. 

• R4 that stable, caring relationships, which may be of different types, 
are at the heart of happy families, and are important for children’s 
security as they grow up. 

• R5 that marriage represents a formal and legally recognised 
commitment of two people to each other which is intended to be 
lifelong (Marriage in England and Wales is available to both opposite 
sex and same sex couples. The Marriage (Same Sex Couples) Act 2013 
extended marriage to same sex couples in England and Wales. The 
ceremony through which a couple get married may be civil or 
religious). 

• R6 how to recognise if family relationships are making them feel 
unhappy or unsafe, and how to seek help or advice from others if 
needed 
 

All of these aspects are 
covered in lessons within the 
Puzzles 
 

• Relationships 
• Changing Me  
• Celebrating Difference 
• Being Me in My World 

 

Caring 
friendships 

• R7 how important friendships are in making us feel happy and secure, 
and how people choose and make friends 

• R8 the characteristics of friendships, including mutual respect, 
truthfulness, trustworthiness, loyalty, kindness, generosity, trust, 

 



 
sharinginterests and experiences and support with problems and 
difficulties 

• R9 that healthy friendships are positive and welcoming towards 
others and do not make others feel lonely or excluded 

• R10 that most friendships have ups and downs, and that these can 
often be worked through so that the friendship is repaired or even 
strengthened, and that resorting to violence is never right 

• R11 how to recognise who to trust and who not to trust, how to judge 
when a friendship is making them feel unhappy or uncomfortable, 
managing conflict, how to manage these situations and how to seek 
help and advice from others, if needed 

Respectful 
relationships 

• R12 the importance of respecting others, even when they are very 
different from them (for example, physically, in character, personality 
or backgrounds), or make different choices or have different 
preferences or beliefs 

• R13 practical steps they can take in a range of different contexts to 
improve or support respectful relationships 

• R14 the conventions of coutesy and manners 
• R15 the importance of self-respect and how this links to their own 

happiness 
• R16 that in school and in wider societythey can expect to be treated 

with respect by others, and that in turn they should show due respect 
to others, including those in positions of authority 

• R17 about different types of bullying (including cyberbullying), the 
impact of bullying, responsibilities of bystanders (primarily reporting 
bullying to an adult) and how to get help 

• R18 what a stereotype is, and how stereotypes can be unfair, negative 
or destructive 

• R19 the importance of permission-seeking and giving in relationships 
with friends, peers and adults 

 

Online 
relationships 

• R20 that people sometimes behave differently online, including by 
pretending to be someone they are not. 

• R21 that the same principles apply to online relationships as to face-to-
face relationships, including the importance of respect for others 
online including when we are anonymous. 

• R22 the rules and principles for keeping safe online, how to recognise 
risks, harmful content and contact, and how to report them. 

All of these aspects are 
covered in lessons within the 
Puzzles 
 

• Relationships 
• Changing Me  
• Celebrating Difference 

 



 
• R23 how to critically consider their online friendships and sources of 

information including awareness of the risks associated with people 
they have never met. 

• R24 how information and data is shared and used online. 
Being safe • R25what sorts of boundaries are appropriate in friendships with peers 

and others (including in a digital context). 
• R26 about the concept of privacy and the implications of it for both 

children and adults; including that it is not always right to keep secrets 
if they relate to being safe. 

• R27 that each person’s body belongs to them, and the differences 
between appropriate and inappropriate or unsafe physical, and other, 
contact. 

• R28 how to respond safely and appropriately to adults they may 
encounter (in all contexts, including online) whom they do not know. 

• R29 how to recognise and report feelings of being unsafe or feeling 
bad about any adult. 

• R30 how to ask for advice or help for themselves or others, and to keep 
trying until they are heard, 

• R31 how to report concerns or abuse, and the vocabulary and 
confidence needed to do so. 

• R32 where to get advice e.g. family, school and/or other sources. 

All of these aspects are 
covered in lessons within the 
Puzzles 
 

• Relationships 
• Changing Me  
• Celebrating Difference 

 

 
 
  



 
Physical health and mental well-being education in Primary schools – DfE Guidance 
The focus in primary school should be on teaching the characteristics of good physical health and mental 
wellbeing. Teachers should be clear that mental well-being is a normal part of daily life, in the same way as 
physical health. 
By the end of primary school: 
 Pupils should know  

 
Our Curriculum  

Mental 
wellbeing  
 

• H1 that mental wellbeing is a normal part of daily life, in 
the same way as physical health. 

• H2 that there is a normal range of emotions (e.g. 
happiness, sadness, anger, fear, surprise, nervousness) and 
scale of emotions that all humans experience in relation to 
different experiences and situations. 

• H3 how to recognise and talk about their emotions, 
including having a varied vocabulary of words to use when 
talking about their own and others’ feelings. 

• H4 how to judge whether what they are feeling and how 
they are behaving is appropriate and proportionate. 

• H5 the benefits of physical exercise, time outdoors, 
community participation, voluntary and service-based 
activity on mental well-being and happiness. 

• H6 simple self-care techniques, including the importance 
of rest, time spent with friends and family and the benefits 
of hobbies and interests. 

• H7 isolation and loneliness can affect children and that it 
is very important for children to discuss their feelings with 
an adult and seek support. 

• H8 that bullying (including cyberbullying) has a negative 
and often lasting impact on mental well-being. 

• H9 where and how to seek support (including recognising 
the triggers for seeking support), including whom in 
school they should speak to if they are worried about their 
own or someone else’s mental well-being or ability to 
control their emotions (including issues arising online). 

• H10 it is common for people to experience mental ill 
health. For many people who do, the problems can be 

All of these aspects are covered in 
lessons within the Puzzles 
 

• Healthy Me 
• Relationships 
• Changing Me  
• Celebrating Difference 

 



 
resolved if the right support is made available, especially if 
accessed early enough. 

Internet safety 
and harms 

• H11 that for most people the internet is an integral part of 
life and has many benefits. 

• H12 about the benefits of rationing time spent online, the 
risks of excessive time spent on electronic devices and the 
impact of positive and negative content online on their 
own and others’ mental and physical wellbeing. 

• H13 how to consider the effect of their online actions on 
others and knowhow to recognise and display respectful 
behaviour online and the importance of keeping personal 
information private. 

• H14 why social media, some computer games and online 
gaming, for example, are age restricted. 

• H15 that the internet can also be a negative place where 
online abuse, trolling, bullying and harassment can take 
place, which can have a negative impact on mental 
health. 

• H16 how to be a discerning consumer of information 
online including understanding that information, 
including that from search engines, is ranked, selected 
and targeted. 

• H17 where and how to report concerns and get support 
with issues online.  

All of these aspects are covered in 
lessons within the Puzzles 
 

• Relationships 
• Healthy Me  

Physical health 
and fitness 

• H18 the characteristics and mental and physical benefits 
of an active lifestyle. 

• H19 the importance of building regular exercise into daily 
and weekly routines and how to achieve this; for example, 
walking or cycling to school, a daily active mile or other 
forms of regular, vigorous exercise. 

• H20 the risks associated with an inactive lifestyle 
(including obesity). 

• H21 how and when to seek support including which adults 
to speak to in school if they are worried about their health. 

All of these aspects are covered in 
lessons within the Puzzles 
 

• Healthy Me 
 

Healthy eating • H22 what constitutes a healthy diet (including 
understanding calories and other nutritional content). 

All of these aspects are covered in 
lessons within the Puzzles 
 

• Healthy Me 



 
• H23 the principles of planning and preparing a range of 

healthy meals. 
• H24 the characteristics of a poor diet and risks associated 

with unhealthy eating (including, for example, obesity and 
tooth decay) and other behaviours (e.g. the impact of 
alcohol on diet or health). 

 

Drugs, alcohol 
and tobacco 

• H25 the facts about legal and illegal harmful substances 
and associated risks, including smoking, alcohol use and 
drug-taking 

 

Health and 
prevention 

• H26 how to recognise early signs of physical illness, such 
as weight loss, or unexplained changes to the body. 

• H27 about safe and unsafe exposure to the sun, and how 
to reduce the risk of sun damage, including skin cancer. 

• H28 the importance of sufficient good quality sleep for 
good health and that a lack of sleep can affect weight, 
mood and ability to learn. 

• H29 about dental health and the benefits of good oral 
hygiene and dental flossing, including regular check-ups 
at the dentist. 

• H30 about personal hygiene and germs including 
bacteria, viruses, how they are spread and treated, and the 
importance of handwashing. 

• H31 the facts and science relating to immunisation and 
vaccination 

All of these aspects are covered in 
lessons within the Puzzles 
 

• Healthy Me 
 

Basic first aid • H32 how to make a clear and efficient call to emergency 
services if necessary. 

• H33 concepts of basic first-aid, for example dealing with 
common injuries, including head injuries. 

All of these aspects are covered in 
lessons within the Puzzles 
 

• Healthy Me 
 

Changing 
adolescent 
body 

• H34 key facts about puberty and the changing adolescent 
body, particularly from age 9 through to age 11, including 
physical and emotional changes. 

• H35 about menstrual wellbeing including the key facts 
about the menstrual cycle. 

All of these aspects are covered in 
lessons within the Puzzles 
 

• Changing Me 
• Healthy Me 

 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


